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ABSTRACT 
The purpose of this study is to explore and identify the attitudes and 
perceptions of faculty, staff and administrators within a California community 
college system on what promotes academic success for former foster youth 
enrolled in courses at that college campus. Participants for this study were 
contacted via the college’s email list serve in which they were asked for consent 
to participate in the study’s electronic survey.  
 A total of 41 respondents participated in the study and provided 
responses to the self-administered questionnaire that was sent campus wide to 
the college’s faculty, staff and administrators. This research study was conducted 
in support of the college’s Guardian Scholars (GS) program and was aimed at 
identifying ways in which the campus community supports former foster youth 
students in navigating the college pathway process. The outcomes of this study 
highlighted respondents top two most identified factors that promote academic 
success for former foster youth based upon order of importance. Survey 
respondent of this research study ranked access to stable housing the number 
one most important factor followed by financial aid as the second most important 
factor to the academic success for former foster youth enrolled in college courses 
in the California Community College system. 
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CHAPTER ONE 
INTRODUCTION 
Introduction 
This introductory chapter highlights the educational disparities 
experienced by former foster youth as they age out of the foster care system and 
prepare to achieve self-sufficiency. Oftentimes, former foster youth are plagued 
with adversity despite nation-wide efforts to help these youths with improving 
their personal and educational life outcomes. This chapter includes the general 
purpose of the study, explores factors that contribute to successful educational 
outcomes associated with former foster youth and identifies the significance that 
this study has on social work practice within the California Community College 
System.  
Problem Focus and Literature Review  
In the state of California, there is a significant number of children who age 
out of the foster care system each year. The likelihood, of these children 
continuing the cycle of abuse, neglect, and poverty are significant (Grahan, 
Schellinger, & Vaughn, 2015). One of the most significant issues concerning 
older former foster youth (18 years of age and older) is their post-secondary 
educational attainment in comparison to college aged students who were not 
involved in the foster care system. 
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Research Focus and/or Question  
This study seeks to survey and explore the significance of having access 
to specific programs, services and resources developed to enhance the 
educational outcomes for former foster youth enrolled in courses within the 
California Community College system. As result, this study seeks to answer the 
question of what promotes academic success for former foster youth in the 
California community college system? Furthermore, this study will prioritize 
specific educational programs, services and resources such as (Access to 
mental health services/support systems, mentoring relationships, access to 
financial aid, educational support programs such as (Guardian scholars), career 
exploration and preparation, degree or certificate program completion, stable 
housing, familiarity with navigating on-campus departments, participation in 
summer bridge programs specifically developed for former foster youth, having 
an identified physical space on campus specific to former foster youth, and 
access to reliable transportation) provided to former foster youth in order of 
significance from the faculty, staff and community college administrators 
perspective. 
Theoretical Orientation  
The purpose of higher education is multifaceted. Some believe that it 
promotes good citizenship, involves educating the populace with competitive 
skills, and drives knowledge, information and new ideas. In the 21st century, 
there are a number of factors affecting the way university systems function and 
3 
 
operate (Rios & Rocco, 2014). There is a growing need for resources on campus 
to address the various needs of a diverse student populace. College campus 
faculty, staff and administrators must have adequate training to address the 
various needs of minority students, international students, students from lower 
socioeconomic backgrounds, and other underrepresented student groups on 
college campuses.  Systems theory purports that when an individual requires 
assistance with a certain problem, the target system and client systems overlap 
(Zastrow & Kirst-Ashman, 2012). 
 The theoretical orientation of this research study is systems theory. 
Systems theory provides useful metaphors for conceptualizing the relationship 
between complex organizations, entities and phenomena (Hepworth, Rooney, 
Dewberry Rooney, & Stom-Gottfried, 2015). Systems theorists also suggest that 
change in one part of a system often affects other parts of the system. This 
research project adopts the viewpoint that systems theory provides a useful 
explanation of the levels of phenomena that must be recognized as foster youth 
approach the post-secondary educational climate. Furthermore, the 
college/university organizational structure is a system in which a set of orderly 
elements are interrelated and make up an operationally functional whole 
(Zastrow & Kirst-Ashman, 2012). Systems theory will guide the understanding of 
how the college campus system divided into smaller on-campus departments 
demonstrate interconnectivity and serve to meet the individual student’s needs 
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Potential Contribution of Study on Social Work Practice  
 
There are several potential contributions that this research study can 
contribute to micro and macro social work practice within the community college 
system. Findings from this study can be utilized to develop policies at the 
community college level that ensure that foster youth have access to programs, 
services and resources that support their academic success at the community 
college. Additionally, findings from this study can help support college faculty, 
staff and administrators towards the establishment of an individualized 
theoretically comprehensive approach to service delivery for severely at-risk and 
vulnerable student populations such as former foster youth as they navigate the 
California community college pathway process. 
Summary 
 
The primary purpose of this project is to identify what promotes 
educational attainment and academic persistence for former foster youth aging 
out of the foster care system and entering a California community college. This 
study purposefully focuses on the positive factors that promote academic 
persistence and postsecondary completion for former foster youth enrolled in 
courses at the California community college. The results of this study will 
contribute to social work practice by adding to the body of knowledge in the 
areas of post-secondary educational outcomes for vulnerable student 
populations within the California community college system. 
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CHAPTER TWO 
LITERATURE REVIEW 
Introduction  
“Foster care, is a broad term, which refers to youth who have been 
removed from their home by the court system” (Pecora, 2012). Children and 
youth in foster care frequently grow up in families and communities that are 
plagued by serious and ongoing adversity (Rios & Rocco, 2014). These issues 
oftentimes hamper the educational success and attainment of foster youth. Each 
year, between 20,000 and 30,000 emerging adults leave foster care in the United 
States (Casey Family Programs, 2008; Kirk, Lewis, Nilsen, & Covin, 2011).  
Barriers to Educational Attainment 
Prior to emancipation, children in foster care represent one of the most 
educationally vulnerable populations amongst all marginalized student groups. 
Foster youth oftentimes demonstrate a variety of academic difficulties including 
cognitive disabilities, lower academic achievement and poor classroom 
performance compared to non-maltreated children (Zetlin & Weinberg, 2004). 
Foster youth also tend to perform significantly lower on standardized 
achievement tests in subject areas including reading, mathematics, and physical 
science compared to that of non-foster youth (Healey & Fisher, 2011). 
Furthermore, they oftentimes exhibit behavioral problems in school settings 
which entail aggressiveness, demanding, immature, attention seeking, 
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withdrawn, anxious, and or non-compliance (Zetlin & Weinberg, 2004). Not 
surprisingly, youth in foster care are twice as likely as the rest of the school-age 
population to dropout before completing high school (Zetlin & Weinberg, 2004). 
As a result, nearly 50% of all foster youth exit out of care without having obtained 
a high school diploma or a General Equivalency Diploma (GED) (Rios & Rocco, 
2014). Without intervention to keep these young people in school, most are at 
great risk of becoming part of the public assistance and criminal justice systems 
(Pecora, 2012). Despite an overall increase in college attendance, low-income 
youth and particularly those in the foster care system are less likely to attend 
college (National Working Group on Fostercare and Education, 2014).  
Although more data is clearly needed particularly on a national level, the 
overall picture emerging from the studies related to educational outcomes for 
former foster youth is disheartening. Common statistics state that approximately 
415,000 or close to half a million children in the United States are in foster care 
alone (Drowsky & Courtney, 2009; Casey Family Programs, 2008). Furthermore, 
it is said that one of five former foster youth become homeless, one out of four 
suffer from post-traumatic Stress Disorder (PTSD), and 72% of the girls will 
become teenage mothers (Drowsky & Courtney, 2009). Unfortunately, it is 
reported that only 3% of this population will earn a college degree (Drowsky & 
Courtney, 2009). Any emerging adult lacking postsecondary credentials faces 
limited employment options making it all the more difficult to break the cycle of 
poverty (Hallett & Westland, 2015).   
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Despite a great deal of effort on a national and federal level to create 
equal access and opportunity, the well-documented benefits of postsecondary 
education attainment remain inequitably distributed amongst certain segments of 
the population. The California Community College system specializes in 
providing targeted programs to groups of youth identified as marginalized by 
socio-economic, educational and cultural disadvantages (Grahan, Schellinger, & 
Vaughn, 2015). Research on underserved student populations including 
culturally ethnic minorities, students with disabilities, LGBT groups and other 
historically marginalized student populations continues to expand (Hallett & 
Westland, 2015). There is a vast range of previously conducted research 
analysis that have undertaken various intensive efforts to capture certain at risk 
student groups which has resulted in the formation of specialized projects and 
categorically funded programs such as TRIO, Extended Opportunity Programs 
(EOP), Disability Student Programs and Services (DSPS) and Veteran’s 
resources centers within the community college system (McMillen, Auslander, 
Elze, White, & Thompson, 2003). Yet, with all of the above efforts, research 
continues to lag regarding specialized programs specified for former foster youth 
as this at-risk student group remains largely at risk and underserved (Andom, 
2007). While the establishment of the California Chafee Act of 1999 was created 
to address the needs of former foster youth as they exit out of the foster care 
system, very little research has been conducted to explore what enhances the 
educational outcomes of aged-out foster youth attending community colleges in 
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the united states (Fried, 2008). The gap between educational aspirations and 
attainment raises key question about long-term quality of life for former foster 
youth (Rios & Rocco, 2014). 
The educational gap for this population to both individual degree recipients 
and to society at large. Education has the potential to markedly improve this 
vulnerable groups life outcomes and their ability to contribute to society as 
productive adults. The chief purpose of this research is to uncover what some 
programs and institutions are doing to address the educational gap for this 
population (Pecora, 2012). 
Summary 
According to the literature reviewed, foster care children represent one of 
the most educationally vulnerable populations amongst all marginalized student 
groups.  Former foster youth oftentimes enter the community college and have 
limited support to navigate the campus culture.  As a result, former foster youth 
tend to drop out or attend minimal classes with no career goal/plan. There 
appears to be a gap between educational aspirations and attainment for long-
term quality of life.  Any emerging adult lacking postsecondary credentials faces 
limited employment options making it all the more difficult for former foster youth 
to break the cycle of poverty. This purpose of the research is the identify and 
explore on-campus programs, services, and resources that enhance the 
educational outcomes for former foster youth enrolled in classes at a California 
community college. 
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CHAPTER THREE 
METHODS 
Introduction  
This chapter describes the research methods and procedures guiding this 
study. More specifically, the study design, description of the study site, sampling 
method, data collection, instruments, procedures and data analysis will be 
addressed in this chapter. Additional information pertaining the engagement of 
the research site and protection of human subjects will also be provided in this 
chapter. 
Study Site 
The research site is a California community college within a district that 
serves its local community including over 30,000 students and provides over 100 
degrees, certificate and career focus programs. This research study was held in 
conjunction with the college’s Guardian Scholars (GS) Program.  
The study participants were engaged through access to the college 
campuses Guardian Scholars (GS) Program which is a campus support program 
that specifically services former foster youth at the community college. “The 
mission of the Guardian Scholars program is to promote retention, graduation 
and or transfer of current and former foster youth through academic advising, 
tutoring, financial assistance and connections to campus and community based 
resources” (Guardian Scholars Program Pamphlet, 2015). 
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Study Design  
This study utilized a quantitative research design in which a self-
administered survey was employed. A quantitative research design was used in 
order to allow the researcher to capture a significant amount of college faculty, 
staff and administrators for the study sample. A large enough sample allowed for 
more generalizability amongst respondents. This quantitative research design is 
appropriate because the purpose of the study was to evaluate the significance of 
campus programs, services and resources in order to enhance the educational 
outcomes for former foster youth enrolled in courses at the California community 
college based upon the perceptions of the respondents. Faculty, staff and 
administrators were defined as classified personnel, management and 
permanent part-time or permanent full-time teaching staff or personnel employed 
by the college.  
Sampling 
Convenience sampling was the selected sampling strategy utilized for this 
research study. Participants voluntarily self-selected to participate in the research 
study. Human subjects gave permission to participate in the research study by 
giving participation consent on the electronic informed consent page provided at 
the beginning of the electronic survey instrument. Participants were notified via 
the college’s campus-wide list-serve in which they were invited to participate in 
the research study by the college’s Guardian Scholars program coordinator. The 
non-probability sampling method specifically consisted of college campus 
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department-level staff within this California Community College. As a result, 
participants of this study included participants/representatives from college 
departments on campus such as Financial Aid, counseling, admissions and 
records, EOP’s (Educational Opportunity and Services, DSPS (Disability Student 
Services Program), Career and Technical Education program on Campus, as 
well as student services and academic faculty members.  
The sample population for this study consisted of 41 staff members of the 
college campus who self-identified as serving in the capacity of faculty, staff or 
administrator at the community college research site. 
Data Collection and Instruments 
The quantitative study instrument was completed through use of self-
administered online questionnaires that were aimed at obtaining basic 
demographic information including participant’s role within the college, 
educational level, direct/indirect experience in working with former foster youth, 
and self-identification of the programs, services and resources significant for 
educational success of former foster youth at the community college. 
Participants were asked to respond to 22 questions with variation of 
demographics, through ranking and self-identified order of importance. The use 
of the self-administered questionnaire allowed for greater participation of people 
in less time than it would take to conduct individualized quantitative interviews. 
The self-administered questionnaires were also less intrusive and could be 
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completed at the participants’ own pace and comfort with no pressure to provide 
responses to an interviewer. 
The demographic information collected consisted of the participant’s role 
within the college, their highest level of education, capacity in working with former 
foster youth, as well as informal and formal training received in working with 
former foster youth at the California Community College research site. 
This survey consisted of five separate sections, informed consent, 
participant background/demographic information, participant daily exposure to 
working with former foster youth, participants informal/formal training history in 
working with former foster youth and participant’s assessment of services 
needed for the educational success of former foster youth enrolled classes at the 
California community college. Questions 8-20 list individualized statements about 
the importance of specific services on campus to determine the educational 
success of former foster youth. Staff participants were asked to select their level 
of agreement of importance of each service to the educational success of former 
foster youth. Participants were able to choose Extremely Important (1), Very 
Important (2), Somewhat important (3), Not So Important (4), and Not at all 
Important (5). In Question 21, participants were asked to rank the level of 
importance amongst the items identified in questions 8-20 which consisted of 13 
items. 
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Procedures 
Engagement was paramount to the execution of this research study, as 
this study was contingent upon establishing rapport with key individuals who 
service students in the community college setting. Therefore, building proper 
rapport by engaging college stakeholders which included on campus college 
faculty, staff and administrators helped to reinforce and shape this research 
study’s outcomes. Research site administrators were engaged by way of direct 
contact and networking which included the use of e-mail and face to face briefing 
meetings. Ongoing meetings were held with key staff and administrators 
including the coordinator for the Guardian Scholars program at the research site 
community college, the Dean of Institutional Effectiveness, and the Dean of 
Student Services. These key individuals were identified and contacted via email 
followed by several prearranged face to face meetings with each individual. 
Furthermore, these key individuals at the community college research site were 
engaged with a formal research proposal presentation prepared by the 
researcher which outlined the purpose, provided certified institutional informed 
consent, outlined anticipated participants, identified the projects expected 
timeline, as well as explained the mutual benefits of carrying out the research 
project on behalf of the Guardian Scholars program at the community college 
research site. Lastly, these key individuals were informed of the projects 
legitimized approach. The researcher of this project was expected to follow the 
community college’s institutional review board’s policy protocol which entailed 
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application to conduct research using human service participants at the 
community college research site attached with appendix items including the 
informed consent, survey instrument, and a principal investigator/researcher 
agreement. The research site held a voting committee meeting in which they 
determined if the research study would be permitted at the college research site 
and rationale for their decision making. 
Protection of Human Subjects 
The researcher of this study took necessary steps to ensure the protection 
of confidentiality and anonymity of all human subjects who participated in the 
study. The questions outlined in the research instrument used for this study did 
not ask any personal identifying information and each participants individual 
survey responses were labeled with a pseudo name by way of a numerical 
tracking number rather than a nominal identifier. Participants of this research 
study were not asked to provide specific identifying information such as age, 
name or role. As a result, all demographic information was kept general.  
Furthermore, the research site was kept anonymous and confidential as well for 
further protection of the human subject participants in this research study. 
Data Analysis 
This study employed an electronic quantitative survey method to collect 
data for this research. Data was collected through the use of a self- administered 
questionnaire that did not capture any identifying information. The self-
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administered questionnaire included closed-ended or fixed questions set in a 
specified order to determine frequency of response. Standardized open-ended 
questions were used by way of the Likert-scale method. Participants also ranked 
programs, services, and resources earlier noted in the questionnaire in their 
individual self-identified order of importance. Findings resulting from the data 
collected from this study was used to identify and explore on-campus programs, 
services, and resources that enhance the educational outcomes for former foster 
youth enrolled in classes at a California community college from the faculty, 
administrator and staff perspective. A series of descriptive statistical analyses 
were conducted.  
Summary 
This chapter provided an overview of the procedures incorporated into this 
study design. This chapter covered the following areas: study site, study design, 
sampling, data collection and instruments, procedures, protection of human 
subjects and data analysis. This study employed an electronic self-administered 
survey method. All survey content was kept confidential and anonymous. A 
certified electronic informed consent was attached at the beginning of the self-
administered questionnaire. 
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CHAPTER FOUR 
RESULTS 
Introduction 
 
This chapter provides an overview of the results from the data gathered in 
this research study. The data gathering process was designed to capture and 
explore on-campus programs, services, and resources that enhance the 
educational outcomes for former foster youth enrolled in classes at a California 
community college from the faculty, administrator and staff perspective. Through 
the use of a self-administered questionnaire, participants indicated the possible 
factors that influence post-secondary educational success for former foster youth 
enrolled in classes at the California community college. A total of 22 questions 
from this self-administered questionnaire were used of the purpose of this 
research study. 
Presentation of Findings 
Demographic Characteristics of the Study Sample 
This study sample was drawn from on-campus full-time, part-time, 
adjunct-faculty members, administrators and classified-staff members identified 
to work either permanent part-time or permanent full-time as teaching staff or 
personnel employed by the college. There was a total of 41 respondents who 
participated in this study (See Table 1). Of the respondents, 39% self-identified 
as faculty, 14.6% self-identified as an administrator (manager), 43.9% self-
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identified as classified staff of the college and 2.4% self-identified as other (See 
Table 1). This study sample was overall very educated with 70.7% of the sample 
having a graduate degree and 14.6% of the sample had Bachelor’s degree (See 
Table 2). 
Former Foster Youth Experience and Training 
In addition to basic demographic information, this study surveyed  
whether respondent’s current role-capacity included working with former foster 
youth and if respondents received any formal or informal training to work with 
former foster youth in the community college setting. A total of 65% of the 
participants reported that they do not work directly with former foster youth in 
their current capacity (See Table 3). However, more than half of the respondents 
55% reported that they worked indirectly with former foster youth in their current 
capacity (See Table 4). A total of 32 (81.2%) of respondents reported that they 
never received any type of formal training for working with former foster youth 
(See Table 5). Furthermore, 61% of respondents indicated that that also have not 
received any type of informal training for working with former foster either (See 
Table 6). Nevertheless, 29.3% of the respondents felt somewhat familiar with the 
educational needs of former foster youth followed by scattered responses 
including 22% or respondents reporting feelings quite a bit familiar, and another 
22% of respondents reported feeling a little bit familiar with the needs of former 
foster youth enrolled in college classes at the California community college (See 
Table 7).  
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Self-Administered Questionnaire-Frequencies 
This section provides the frequencies of participant responses to 
questions (8-20) on self-administered questionnaire based upon participant’s 
perceptions of important factors leading to the academic and educational 
success of former foster youth enrolled in classes at the California community 
college. When asked how important are educational support programs such as 
(Guardian scholars and EOPS) for the educational success of Former Foster 
Youth, 62.5% of respondents reported very important (See Table 8). Of the 
respondents, a total of 28 participants (68.3%) indicated that completion of a 
degree or certificate program is extremely important to the life-long success of 
former foster youth enrolled in courses at the California community college (See 
Table 9). A total of 77.5% indicated that career exploration/preparation (Ex: 
counseling/guidance) to be extremely important for the educational success of 
former foster youth (See Table 10). Almost 90% of respondents (36) reported 
that mental health services/support systems to be extremely important to the 
academic success of former foster youth (See Table 11). Furthermore, nearly 
90% of respondents (35) reported access to mentoring relationships to be 
extremely important for the educational success of former foster youth (See 
Table 12). Thirty-four (86.2%) or participants believed that access to stable 
housing was extremely important for the academic success of former foster youth 
(See Table 13). 75% of the respondents reported familiarity with navigating 
various on-campus departments (e.g. Admissions, Financial Aid Counseling, 
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Guardian Scholars) to be extremely important to the success of former foster 
youth (See Table 14). Less than 50% of respondents (20) believe that having 
access to summer bridge programs specifically developed for former foster youth 
to be extremely important to the educational success of former foster youth (See 
Table 15). Also, only sixty percent (24) of respondents believed that having an 
identified space on campus specific to former foster youth (e.g. Veterans 
resource center, Student union) to be extremely important for promoting the 
academic success of former foster youth (See Table 16).  When asked about the 
importance of having information, being eligible to receive, and having access to 
financial aid, nearly 90% of respondents (36) reported this to be extremely 
important for the educational success of former foster youth (See Tables 17, 18 
& 19). Lastly, only 75% of participants reported that having access to reliable 
transportation to be extremely important to the academic success of former foster 
youth enrolled in classes at the California community college (See Table 20). 
Self-Administered Questionnaire-Level of Importance 
This section includes question 21 in which respondents were asked to 
rank the factors that they identify as the most important for foster youth success 
when compared to each other, to assess which they identified to be more 
important (See Table 21). A total of 13 items were listed for participants to rank in 
order. Of the 13 identified factors only six items were as the most important for 
the educational success of former foster youth. According to respondent’s access 
to stable housing was ranked the number one most important factor to the 
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academic success of former foster youth 34% (n=13). Next, respondents ranked 
financial aid (n=10) as the second most important factor to the academic success 
for former foster youth. Mental health services/support systems 18% (n=7) was 
ranked the third most important factor in academic success for former foster 
youth. Access to educational support programs such as (Guardian scholars) was 
ranked the fourth most important factor of importance according to respondents 
(n=4). Five percent of respondents ranked mentoring relationships as the fifth 
important most factor to the academic success for former foster youth. Lastly one 
(n=1) respondent rank an identified space specific to former foster youth to be 
the sixth factor while another one (N=1) respondent ranked career exploration 
preparation to be the sixth factor in academic success for former foster youth. 
The rest of the factors were deemed as not important. Of the 41 participants, 
three respondents did not answer the question (See Table 21). 
Summary 
This chapter presented the findings based upon data obtained through the 
use of a self-administered questionnaire in effort to capture and explore on-
campus programs, services, and resources that enhance the educational 
outcomes for former foster youth enrolled in classes at a California community 
college from the faculty, administrator and staff perspective. Moreover, this 
section compared factors based upon greatest level of importance for the 
purpose of identifying significance to the educational success of former foster 
youth. Participants responses to the dependent variables were ranked and 
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reported by level of importance. The quantitative findings of this survey revealed 
specified themes and patterns based upon the participant’s responses. 
Furthermore, a richer understanding of post-secondary educational success for 
former foster-youth was gained through the use of participant’s responses to the 
self-administered questionnaire. Survey respondents of this research study 
ranked access to stable housing the number one most important factor followed 
by financial aid as the second most important factor to the academic success for 
former foster youth enrolled in college courses in the California Community 
College system. 
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CHAPTER FIVE 
TERMINATION 
Introduction  
This chapter explains the researchers plan to end the relationship with the 
research site and how findings from this study will be disseminated. Furthermore, 
this section will explain how the researcher will share research findings with 
human subjects who participated in the research study. Lastly this section will 
explain the impact that this study will have on the future of social work in the 
post-secondary community college level and the impact of educational program, 
services and resources on the educational outcomes for former foster youth 
enrolled in classes at the California community college.  
Termination 
Engagement was paramount to the execution of this research study, as 
this study is contingent upon establishing rapport with key individuals who 
service students in the community college setting. A timeline for the study was 
pre-established with key stakeholders which displayed a list of actions in 
chronological order. College campus faculty, staff and administrators at the 
research site will be thanked and informed of the completion of the research 
study and. These key staff include the coordinator for the Guardian Scholars 
program at the research site community college, the Dean of Institutional 
Effectiveness, and the Dean of Student Services. These key individuals will be 
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contacted via email followed-up by a request for face to face meeting to share 
the outcomes. Furthermore, these key individuals at the community college 
research will be presented with a formal research presentation prepared by the 
researcher. Lastly, these key individuals will be provided with an official copy of 
the research project in spiral bound notebook to be housed in the office of 
institutional effectiveness at the research site. Furthermore, findings from this 
research study will be presented at a symposium at the school of social work. 
This symposium will consist of faculty, staff, students and community leaders, 
and practitioners.  
Contributions to the Future of Social Work Practice 
 The knowledge attained from this study can help to sustain and promote 
local, state and national efforts to support educational programs across the state 
and nation-wide by utilizing a best practices approach to address the unique 
needs of college students who are former foster. The benefits of this study 
include gaining deeper insight to educational attainment for former foster youth 
enrolled in classes at the California community college. Furthermore, data 
gathered from this study will help guide the development of and advisory work 
group at the institution where this study was carried out. Lastly, information 
collected this study can help with the promoting of formal/informal training across 
college campuses for faculty, staff and administrators within the California 
community college setting. 
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Summary 
This study explored the perceptions and attitudes of faculty, staff and 
administrators within a California community college system on what promotes 
academic success for former foster youth enrolled in courses at that college 
campus. A total of 41 participants provided responses to the electronic self-
administered questionnaire. The majority of participants had a bachelor’s degree 
or higher. Respondents of this study ranked access to stable housing the number 
one most important factor followed by financial aid as the second most important 
factor to the academic success for former foster youth enrolled in college courses 
in the California Community College system. Moreover, over half of the 
participants indicated that they either work directly or indirectly with former foster 
youth students in their role on campus. Furthermore, over half of the survey 
respondents indicated that have not received formal or informal training in 
working with former foster youth at the college campus.  
 This study’s findings provide valuable insight into the importance of 
support programs such as the Guardian Scholars program to meet the 
educational needs of former foster youth students enrolled in courses within the 
California Community College setting. Furthermore, findings of this study help to 
endorse the importance proficient training and development for community 
college personnel who provide both direct and indirect support to former foster 
youth enrolled in courses within the California Community College setting.  
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APPENDIX A 
INFORMED CONSENT 
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APPENDIX B 
SELF ADMINISTERED QUESTIONAIRE 
29 
 
 
30 
 
 
31 
 
 
32 
 
 
Questionnaire created by Rowana Thompson
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APPENDIX C 
DATA RESULTS TABLES 1-21 
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Table1. Which of the following best describes your current role 
within the college? 
Answer Options % N 
Faculty (Part-Time/Full Time) 39.0% 16 
Administrator (Management) 14.6% 6 
Classified Staff 43.9% 18 
Other (please specify) 2.4% 1 
 
 
 
 
 
 
 
 
 
 
Table 2.  What is the highest level of education you have 
completed? 
Answer Options % N 
High school diploma or equivalent (e.g., 
GED) 
2.4% 1 
Some college but no degree 7.3% 3 
Associate degree 4.9% 2 
Bachelor degree 14.6% 6 
Graduate degree 70.7% 29 
Less than high school degree 0.0% 0 
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Table 3. Do you currently work directly with Former Foster Youth 
in your current capacity? 
Answer Options % N 
Yes, I do 35.0% 14 
No, I do not 65.0% 26 
  
  
 
 
 
 
 
Table 4. Do you currently work indirectly with Former Foster 
Youth in your current capacity? 
Answer Options % N 
Yes, I do 55.0% 22 
No, I do not 37.5% 15 
Other (please specify) 7.5% 3 
  
  
 
 
 
 
 
Table 5. Have you received formal training working with Former 
Foster Youth? 
Answer Options % N 
Yes, I have 17.9% 7 
No, I have not 82.1% 32 
 
 
 
36 
 
Table 6. Have you received informal training working with Former 
Foster Youth? 
Answer Options % N 
Yes, I have 39.0% 16 
No, I have not 61.0% 25 
 
 
 
 
 
 
Table 7. How familiar do you feel you are with the educational 
needs of Former Foster Youth? 
Answer Options % N 
A tremendous amount 7.3% 3 
Quite a bit 22.0% 9 
Somewhat 29.3% 12 
A little bit 22.0% 9 
Not at all 19.5% 8 
 
 
 
 
 
Table 8. How important are educational support programs such 
as (Guardian scholars and EOPS) for the educational success of 
Former Foster Youth? 
Answer Options % N 
Extremely Important 62.5% 25 
Very Important 35.0% 14 
Somewhat Important 2.5% 1 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
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Table 9. How important is degree or certificate program 
completion for the life-long success of Former Foster Youth? 
Answer Options % N 
Extremely Important 68.3% 28 
Very Important 31.7% 13 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
 
 
 
 
Table 10. How important is career exploration/preparation (Ex: 
counseling/guidance) for the educational success of Former 
Foster Youth? 
Answer Options % N 
Extremely Important 77.5% 31 
Very Important 22.5% 9 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
 
 
 
 
Table 11. How important are mental health 
services/support systems to the academic success of Former 
Foster Youth? 
Answer Options % N 
Extremely Important 87.8% 36 
Very Important 12.2% 5 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
38 
 
Table 12. How important are mentoring relationships 
(faculty/staff/students) for the educational success of Former 
Foster Youth? 
Answer Options % N 
Extremely Important 85.4% 35 
Very Important 14.6% 6 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
 
 
 
 
Table 13. How important is stable housing for the academic 
success of Former Foster Youth? 
Answer Options % N 
Extremely Important 87.2% 34 
Very Important 12.8% 5 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
 
 
 
 
Table 14. How important is it for former foster youth to be familiar 
with navigating various on-campus departments (ex: Admissions, 
Financial Aid Counseling, Guardian Scholars) to be academically 
successful? 
Answer Options % N 
Extremely Important 75.0% 30 
Very Important 25.0% 10 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
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Table 15, How important are summer bridge programs specifically 
developed for former foster youth to their academic success? 
Answer Options % N 
Extremely Important 48.8% 20 
Very Important 39.0% 16 
Somewhat Important 12.2% 5 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
 
 
 
 
 
Table 16. How important is having an identified space specific to 
former foster youth (Ex Veterans resource center, Student union) 
to promoting their academic success? 
Answer Options % N 
Extremely Important 60.0% 24 
Very Important 20.0% 8 
Somewhat Important 17.5% 7 
Not so Important 2.5% 1 
Not at all Important 0.0% 0 
 
 
 
 
 
Table 17. How important is having information (about) financial 
aid for the educational success of Former Foster Youth? 
Answer Options % N 
Extremely Important 87.5% 35 
Very Important 12.5% 5 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
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Table 18. How important is being (eligible to receive) financial 
aid for the educational success of Former Foster Youth? 
Answer Options % N 
Extremely Important 87.8% 36 
Very Important 12.2% 5 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
 
 
 
 
 
Table 19. How important is (having access to) financial aid for the 
educational success of Former Foster Youth? 
Answer Options % N 
Extremely Important 87.8% 36 
Very Important 12.2% 5 
Somewhat Important 0.0% 0 
Not so Important 0.0% 0 
Not at all Important 0.0% 0 
 
 
 
 
 
Table 20. How important is having access to 
reliable transportation for the academic success of Former Foster 
Youth? 
Answer Options % N 
Extremely Important 75.0% 30 
Very Important 15.0% 6 
Somewhat Important 2.5% 1 
Not so Important 5.0% 2 
Not at all Important 2.5% 1 
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Table 21. Of the 11 categories below, please rank all the following items 
according to importance in ensuring the academic success of 
 former foster youth. 
N % Factor 
13 34% Stable Housing 
10 26% Financial Aid (Information, Access, and Eligibility) 
7 18% Mental Health Services/support systems 
4 11% 
Educational support programs such as (Guardian 
scholars) 
2 5% Mentoring Relationships 
1 3% Career Exploration Preparation 
1 3% An identified space specific to former foster youth 
0 0% Degree or Certificate Program completion 
0 0% Familiarity with navigating on-campus departments 
0 0% 
Summer Bridge Programs specifically developed for 
former foster youth 
0 0% Access to reliable Transportation 
Total   
38       100%   
Note: Three respondents did not answer the question.  
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